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Abstract 

In recent years, the concept of Happy Classrooms has emerged as a transformative educational 

movement that emphasizes emotional well-being, mindfulness, and the holistic growth of learners. 

Delhi government schools have been at the forefront of this initiative through the innovative 

Happiness Curriculum introduced in 2018. This article explores the philosophy and 

implementation of happy classrooms in Delhi’s public education system, the operational 

challenges faced by teachers, and actionable suggestions for sustaining this movement. It 

concludes by highlighting the integral role of happiness and emotional intelligence in quality 

education aligned with the National Education Policy (NEP) 2020. 

Keywords: Happiness Curriculum, Happy Classrooms, Emotional Well-being, Delhi 

Government Schools, Mindfulness, NEP 2020, Teacher Challenges 

1. Introduction 

Education in the 21st century extends beyond cognitive learning and academic success. It aims to 

develop emotionally balanced, empathetic, and socially responsible individuals. The idea of a 

“Happy Classroom” is rooted in the belief that a joyful and emotionally safe learning environment 

enhances not only academic outcomes but also the psychological growth of students. 

In a traditional setting, learning is often examination-driven and focused on rote memorization. 

However, research shows that students learn more effectively when they feel secure, valued, and 

emotionally connected to their teachers and peers. The concept of happy classrooms thus focuses 

on integrating emotional literacy, self-awareness, and mindfulness into the school curriculum. 

Recognizing the need to nurture well-being among students, the Government of Delhi introduced 

the Happiness Curriculum in July 2018 for students from Nursery to Grade VIII in all government 

schools. This initiative is an innovative step toward transforming schools into centers of joy, 

mindfulness, and holistic learning. 

2. Concept and Philosophy of Happy Classrooms 

The philosophy of happy classrooms is grounded in positive psychology and the idea that 

emotional and mental well-being are prerequisites for effective learning. Influenced by thinkers 

such as the Dalai Lama, Aristotle, and Martin Seligman, the model promotes learning for life rather 

than merely learning for exams. 

A happy classroom is characterized by: 
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1. Mutual Respect and Empathy Among Students and Teachers: A healthy classroom 

environment is built on mutual respect and empathy. When teachers and students respect 

each other’s feelings and opinions, it creates trust and emotional safety. Empathy helps 

students understand others’ experiences and respond with kindness, reducing conflict and 

encouraging inclusiveness. 

2. Stress-Free and Creative Teaching Methods: Stress-free and creative teaching 

methods replace rote memorization with joyful exploration. Activities like storytelling, 

art, music, role-play, and group discussions make lessons interesting and encourage 

critical thinking in a relaxed setting. 

3. Opportunities for Reflection, Self-Expression, and Collaboration: Reflection helps 

students process their emotions and learning journeys. Allowing self-expression through 

writing, art, or discussion builds confidence, while collaboration teaches teamwork, 

respect for diverse perspectives, and problem-solving skills. 

4. Integration of Mindfulness, Gratitude, and Social-Emotional Learning (SEL): 

Mindfulness and gratitude practices ground students in the present moment. SEL helps 

them manage emotions, set positive goals, and build healthy relationships, fostering long-

term resilience. 

This approach directly aligns with NEP 2020, which emphasizes holistic development, 

experiential learning, and socio-emotional well-being as key components of education. 

3. Implementation of Happy Classrooms in Delhi Government Schools 

3.1 Launch of the Happiness Curriculum 

In 2018, the Directorate of Education (DoE), Government of NCT of Delhi, together with the State 

Council of Educational Research and Training (SCERT), introduced the Happiness Curriculum 

across more than a thousand government schools. The launch ceremony was graced by His 

Holiness the Dalai Lama and the Chief Minister of Delhi, underscoring emotional development as 

an essential component of formal education. 

The curriculum is built around three main pillars: 

 Mindfulness: Encourages children to observe their thoughts and emotions calmly, 

developing focus and inner peace. 

 Stories and Activities: Uses interactive narratives and exercises to teach values like 

honesty, empathy, and gratitude. 

 Expression: Provides opportunities for students to share their experiences and reflections 

freely, building confidence and self-awareness. 

3.2 Structure of the Happiness Period 

Each day begins with a Happiness Period lasting approximately 30 to 45 minutes. It is a non-

academic session dedicated to self-discovery and emotional growth. 
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Component Focus Area Objective 

Mindfulness 

Practice 

5 minutes of guided 

silence/breathing 

Settle thoughts and foster calm 

focus 

Storytelling & 

Activities 

Value-based short stories 

and role-plays 

Convey emotional insights and 

encourage teamwork 

Reflection & 

Sharing 

Open dialogue and 

discussion 

Allow students to express feelings 

and learn without grading 

3.3 Role of Teachers 

Teachers act as facilitators rather than traditional instructors. Their primary goal is to maintain a 

warm, trusting environment that encourages open dialogue. To prepare educators, SCERT and 

District Institutes of Education and Training (DIETs) organize specialized workshops focusing on 

mindfulness facilitation and empathetic classroom management. 

3.4 Impact and Response 

Since its introduction, key outcomes observed across Delhi public schools include: 

 Increased student attendance and active participation. 

 Reduced stress, anxiety, and behavioral aggression. 

 Stronger, more empathetic teacher-student relationships. 

 Greater self-confidence and emotional awareness in children. 

According to a 2021 report by SCERT Delhi, over 90% of teachers noticed significant 

improvements in classroom discipline, cooperation, and overall student behavior when happiness 

periods were held regularly. 

4. Challenges Faced by Teachers in Implementation 

Despite positive outcomes, teachers face operational challenges during implementation: 

 Time Constraints & Academic Pressure: Balancing dense subject syllabi with non-

academic periods creates scheduling tension. 

 Inadequate Training & Support: Initial workshops are often deemed insufficient for 

mastering advanced mindfulness facilitation and emotional counseling techniques. 

 Large Class Sizes: Facilitating reflection and group discussions in overcrowded 

classrooms (50–60 students) dilutes individual attention. 

 Lack of Infrastructure: Noisy environments and limited physical space reduce the 

effectiveness of mindfulness practices. 

 Evaluation & Monitoring Ambiguity: Because the curriculum is non-graded, tracking 

tangible psychological growth remains complex. 

 Resistance to Change: Traditional mindsets among some staff and parents lead to 

skepticism regarding non-examinable coursework. 

 

 

http://www.irjmsh.com/


IRJMSH       Vol 17 Issue 7  [Year 2026]    ISSN  2277 – 9809 (0nline) 2348–9359 (Print) 

International Research Journal of Management Sociology & Humanity ( IRJMSH ) Page 281 

www.irjmsh.com 

5. Suggestions for Strengthening Implementation 

To sustain and expand the vision of happy, emotionally balanced classrooms, the following 

structural improvements are recommended: 

[ SUSTAINABLE IMPLEMENTATION ] 

│ 

┌───────────────────┬───────────┴───────────┬

───────────────────┐ 

▼                   ▼                       ▼                   ▼ 

Continuous CPD      Curriculum Linkage      Community/Parents     Infrastructure & Tech 

(Peer Circles)     (Across Subjects)       (Workshops & Fairs)    (Calm Corners & Apps) 

 

1. Continuous Professional Development (CPD): Shift from one-time workshops to 

ongoing peer-mentoring groups and teacher reflection circles. 

2. Curriculum Integration: Weave emotional literacy into standard academic subjects 

(e.g., studying empathy through literature or social sciences). 

3. Parent and Community Involvement: Host workshops and community fairs so values 

practiced at school are reinforced in home environments. 

4. Infrastructure Enhancement: Establish dedicated "calm corners" within classrooms 

and utilize sensory tools (emotion cards, gratitude journals). 

5. Technological Integration: Utilize multimedia aids, digital storytelling, and bilingual 

mindfulness tools for higher engagement. 

6. Monitoring and Qualitative Research: Collaborate with universities and NGOs to 

develop robust qualitative assessment frameworks for non-academic growth. 

6. Broader Implications for Education 

Delhi's Happy Classroom model provides a scalable blueprint for holistic education across India. 

It directly supports: 

 NEP 2020 mandates for socio-emotional well-being. 

 UNESCO’s Education for Sustainable Development (ESD) framework. 

 UN Sustainable Development Goal 4 (SDG 4): Quality Education. 

By embedding life skills and emotional resilience early in life, classrooms foster compassionate 

citizens who are better equipped to navigate an increasingly complex world. 

7. Conclusion 

Happy classrooms are not an optional luxury or a secondary educational goal; they represent a 

fundamental necessity in modern pedagogy. The Delhi government’s Happiness Curriculum 

provides a vital, empirical model for how structured socio-emotional learning (SEL) can transform 

public education systems. By shifting the traditional focus from high-stakes testing to emotional 

well-being, mindfulness, and collaborative reflection, this movement demonstrates that mental 

health and academic vitality are mutually reinforcing rather than mutually exclusive.To ensure the 

long-term sustainability of this vision, educational policy must evolve beyond initial 

implementation. Moving forward, prioritizing teacher well-being and establishing continuous 
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professional development networks are critical to preventing educator burnout and maintaining 

authentic classroom facilitation. Furthermore, embedding qualitative research and flexible 

assessment frameworks will allow institutions to refine these practices based on lived classroom 

experiences. Integrating emotional literacy into the broader framework of quality education—

aligned with the mandates of NEP 2020 and SDG 4—ensures that schools do more than impart 

information; they construct the foundational architecture for a resilient, empathetic, and 

compassionate society. 
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